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PISA 2018 Results
Programme for International Student Assessment

La pandèmia ha posat en evidència l’urgència i 
importància de reduïr les desigualtats



• 1.5bn estudiants s‘han trobat les escoles tancades
• Aprenentatge a distància ha salvat el curs però no 

ha resolt la funció social de l’educació
• L’accès, ús i qualitat dels recursos online amplia les 

desigualtats
• L’acreditació en perill
• Gran necessitat de formació sobre les TIC
• Re-priorització del curriculum envers competències

cògnitives, socials i emocionals
• ..però han aparegut un gran nombre d’experiències

d’aprenentatge innovadores !
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Strength of the socio-economic gradient and reading performance
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The ESCS mean across OECD countries is 0.0 with a 
standard deviation of 1 (two-thirds of students in OECD 
countries have an ESCS between -1 and 1). Between 
the 5th and the 95th percentile lie 2.9 index points
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Fig II.2.2

Across OECD countries, students in the top international 
decile of socio-economic status outperform students in 
the bottom decile by 141 score points in reading.



300

350

400

450

500

550

600

650

Le
ba

no
n

G
eo

rg
ia

N
or

th
 M

ac
ed

on
ia

Sl
ov

ak
 R

ep
ub

lic

R
om

an
ia

Br
un

ei
 D

ar
us

sa
la

m

Bu
lg

ar
ia

H
un

ga
ry

G
re

ec
e

U
ru

gu
ay

Ita
ly

Fr
an

ce

C
os

ta
 R

ic
a

Sw
itz

er
la

nd

Lu
xe

m
bo

ur
g

O
EC

D
 a

ve
ra

ge

Be
lg

iu
m

C
hi

le

G
er

m
an

y

N
ew

 Z
ea

la
nd

C
hi

ne
se

 T
ai

pe
i

U
ni

te
d 

St
at

es

Po
rtu

ga
l

H
on

g 
Ko

ng
 (C

hi
na

)

M
ac

ao
 (C

hi
na

)

B-
S-

J-
Z 

(C
hi

na
)

Most disadvantaged (10%) Most advantaged (10%)Mean score
Fig II.2.2

Mean performance in reading, by international decile of socio-economic status 
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Before accounting for reading performance

After accounting for reading performance

Limitar l’ús de la repetició

On average, across OECD countries, disadvantaged
students are twice as likely to repeat a grade, compared
to advantaged students, after accounting for reading
performance
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A novice teacher is a teacher with 
less than five years of experience 
(based on teachers‘ reports)
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Based on principals’ reports

.. i tendeixen a participar menys en programes d’inducció
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Fig II.3.7

In most countries/economies advantaged 
students reported a more positive well-being 
than disadvantaged students.
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Growth mindset
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Fig II.6.6
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Fig II.3.2
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Table V.6.19
Room(s) where students can do their homework
Staff provides help with homework 
Peer-to-peer tutoring

Difference between advantaged and
disadvantaged schools:

Based on principals’ reports
20 25

Better in advantaged schools
-10

Better in disadvantaged schools

Més enllà de l’escola
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